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~  ~

CHAPTER SIXTEEN

World War II and
McCarthyism

Was World War II the “good war”? In the twenty-first century, young people
increasingly wonder if war can ever be “good.” As they examine the wars of the twen-
tieth century, the rhetoric used to propel us into war, and the bloody consequences
for the world at large, many students have become increasingly skeptical about
the “benefits” of war in general and about the so-called humanistic motivations
behind World War II in particular.

In order to encourage such critical analysis of the policies that led us into World
War II, it is essential that our students hear as many voices as possible. All too
often, the only voices they have heard are those supporting, and often glorifying,
the war. But there are ample first-hand accounts of Americans who opposed
America’s involvement in World War II, the horrific manner in which we ended
the war through the introduction of nuclear weapons, and the domestic and inter-
national consequences of the war effort. When our students hear these voices, it
gives power to their own questions about war, their own desires to oppose war, and
their own fears of and implications about what being in a war means to them as
young men and women.

Document-Based Questions

PAUL FUSSELL

. What evident does Paul Fussell provide to support his statement, “As the
war went on, ‘precision bombing’ became a comical oxymoron relished by
bomber crews with a sense of black humor”? Why didn’t the “home folks”
recognize this fact?

. How and why was the accuracy of “precision bombing” used as a propaganda
tool during the war? How and why was it finally exposed as inaccurate?
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. Do you agree or disagree with Fussell’s contention that the faith in area
bombing “led inevitably . . . to Hiroshima and Nagasaki”?

YURI KOCHIYAMA

. Why did the FBI immediately imprison all the men who had anything to
do with fishing? Why did the next wave of arrests include all “those who
were leaders of the community”?

. What were the federal justifications for the curfews, the  evacuation
orders, the placement in relocation camps, and freezing Japanese assets?

. Why did Yuri Kochiyama think that what happened to her and other
Japanese Americans was so “unbelievable”? How and why did her attitude
change?

YAMAOKA MICHIKO

. How are Yamaoka Michiko’s personal experiences at Hiroshima different
from textbook accounts of the dropping of the bomb?

. Why did the United States government oppose bringing the so-called
Hiroshima Maidens to the United States for medical assistance? Do you agree
or disagree with the reason for such opposition? Why would the government
oppose such action but later, in , support bringing some child victims
of the war in Iraq to the United States for treatment? How are the two sit-
uations similar and dissimilar?

. What kind of education do we receive in most history textbooks about
atomic bombs? Do you think that Michiko would approve of such educa-
tion? Why, or why not?

UNITED STATES STRATEGIC BOMBING SURVEY

. What is the overall tone of this report? How does it compare with Yamaoka
Michiko’s report of the effects of the atomic bomb?

. Years after the dropping of the two atomic bombs, is it true that “there are
no indications that radioactivity continued after the explosion to a sufficient
degree to harm human beings”?

 ~  
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. How do you think the United States public responded to the dropping of
the bombs on Hiroshima and Nagasaki? Do you think the public’s opin-
ion changed after the release of this report? Explain.

ADMIRAL GENE LAROCQUE

. Admiral Laroque stated that being stationed at Pearl Harbor “sounded
romantic.” What do you think he meant? How is romantic imagery used
to recruit people to join the military?

. How would you compare Larocque’s post-World War II beliefs with those
of the Vietnam Veterans for Peace?

. How have we “institutionalized militarism” since World War II? Do you
think that the military continues to run our foreign policy? What would be
the effect on our economy today without the military industrial complex?

KURT VONNEGUT

. Why do you think Howard Zinn included this excerpt from Slaughterhouse
Five in this chapter? What new information about war does it contribute?

. What does Kurt Vonnegut mean when he describes both the people of
Dresden and the American prisoners of war by writing, “Here were more
crippled human beings, more fools like themselves”? How were both the
Germans and Americans crippled, and what made them fools?

. Why do you think Vonnegut describes the march through town as a “light
opera”?

PAUL ROBESON’S UNREAD STATEMENT

. Do you think the reasons provided by the State Department lawyers were
sufficient to prohibit giving Robeson a passport, free movement, and access
to public exposure? Why, or why not?

. How do you think the white American public would have responded if this
speech had been given? The black American public? Do you think Robeson
should have been allowed to present his speech? Why, or why not?

     ~ 
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. Why do you think Robeson’s speeches and songs were welcome through-
out the rest of the world but not in the United States?

PETER SEEGER

. What do you think accounted for the anti-Communist hysteria that
occurred at Peekskill? Why didn’t the police intervene in the violence?

. Why did some people think that Peekskill “was the beginning of fascism in
America”?

. Why didn’t Peter Seeger see the actions at Peeksill as fascist? Do you think
his beliefs about ordinary Americas were realistic or unrealistic? Explain.

I. F. STONE

. Why do you think so many people—Senators, the President, famous
Americans, and ordinary folks—were afraid to challenge Joseph McCarthy?

. Support or refute Stone’s question, “If there is indeed a monstrous and dia-
bolic conspiracy against world peace and stability, then isn’t McCarthy
right?”

. What is the “Bogeyman Theory of History”? Does the McCarthy era qual-
ify? Can you think of other times in our history that would also qualify for
this description?

ETHEL AND JULIUS ROSENBERG

. Do you believe that Ethel and Julius Rosenberg could have received a fair
and impartial trial during the McCarthy era? Why, or why not?

. How does one “defeat the executioner”? Did Ethel and Julius accomplish
this?

. Why do you believe they were so confident that “others would carry on
after us”?

 ~  
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Main Points in Voices, Chapter 16,
“World War II and McCarthyism”

After reading Chapter  in Voices, students should be encouraged to identify
what they believe to be the main points therein. Following are five possible main
points.

. Even though World War II was the most popular war the United States
ever fought, it was not simply a “good war.”

. Despite widespread American support for World War II, there were many
Americans who opposed the war.

. In the fifty years after World War II, most historians glorified and roman-
ticized the reasons for American involvement in the war, our conduct dur-
ing and after the war, our decision to use the atomic bomb to end the war,
and its domestic and international consequences.

. The use of the atomic bomb to end World War II continues to be sur-
rounded in controversy.

. Although it was dangerous to speak out against the hysteria of the
McCarthy hearings, many Americans risked their lives and careers to
oppose the challenges McCarthyism posed to our civil liberties.

Main Points in Voices, Chapter 16,
“World War II and McCarthyism,” and in A People’s History,

Chapter 16, “A People’s War?”

If your students are also reading A People’s History, they should be encouraged to
identify what they believe to be the main points in Chapter  in both books.
Following are five additional points to be stressed when Voices and A People’s History
are used together.

. The wartime policies of the United States at home and abroad did not
reflect the democratic values for which the nation claimed to be fighting.

. Before the war’s end, the administration was planning a new international

     ~ 
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economic order that relied upon a partnership between big business and the
federal government.

. The dropping of the atomic bombs in Japan was the first shot in the Cold
War with Russia.

. After World War II, the United States was in a position to dominate much
of the world and to create conditions to effectively control unrest on the
home front.

. The anti-Communist hysteria was so pervasive during the s that many
Americans believed that anti-Communism was heroic and patriotic, while
those who opposed any effort to root out Communism were seen as unpa-
triotic.

General-Discussion Questions for Voices

While the following questions are designed for classroom discussion about all the
voices read in Chapter , they can also be rewritten and included as evaluation tools.

. Can war ever be “good”? How and why?

. Do you think it was inevitable that a great deal of “hysteria” arose about
Japanese Americans after Pearl Harbor? Was there anything the federal,
state, and local governments could have done to discourage such hysteria?
Why wasn’t something done? What role does the promotion of hate and fear
play in convincing people to go to war?

. Find examples to support Yuri Kochiyama’s statement, “Historically,
Americans have always been putting people behind walls.” Why do you
think this is part of our history?

. After the attacks in New York City on September , , many Americans
compared anti-Arab thoughts and actions with anti-Japanese thoughts and
action after the attack on Pearl Harbor. Do you think they are comparable?
If so, what should we do to prevent any further erosion of the human and
civil rights that should be afforded to Arabs and Arab Americans?

. Do you think the United States was determined to use the atomic bomb
regardless of any realistic or unrealistic expectations? Is this argument

 ~  
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similar to the one raised in  that the administration of George W. Bush
was determined to go to war with Iraq, regardless of any real proof of
weapons of mass destruction and Iraqi involvement in the events of
September , ?

. What is romantic about joining the military? About fighting a war? Should
romantic imagery be used to recruit for military enlistment? Why, or why
not?

. Do you agree with Admiral Larocque’s statement that “Old men send
young men to war”?

. What is “subversive” activity? Do you think the Hollywood Ten were
involved in subversive activity?

. Arthur Miller wrote his famous play The Crucible at the height of the
McCarthy hearings. How and why did his play, written about the Salem
witchcraft trials in , speak to the McCarthy hearings in the late s
and early s?

. What was the “reckless irresponsible ‘brink of war’ policy” of John Foster
Dulles?

General-Discussion Questions for Voices and A People’s History

These general-discussion questions are additional questions for students who have
read Chapter  in both books. For all questions, discussion must focus on ways
the materials in both chapters help students formulate and articulate their answers.

. Do you find it troubling that the United States fought for the freedom of
Europeans during World War II at the same time that it denied many
American of color their own freedoms? How and why?

. Do you agree or disagree with Howard Zinn’s statement that “Roosevelt was
as much concerned to end the oppression of Jews as Lincoln was to end slav-
ery during the Civil War” (People’s History, p. )? How does he support
this assertion?

. Do you agree or disagree with Assistant Secretary of State Archibald
MacLeish’s statement that the peace that followed World War II would be

     ~ 
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“a peace of oil, a peace of gold, a peace of shipping, a peace, in brief . . . with-
out moral purpose or human interest”?

. Describe various racist policies and actions that legally discriminated
against African Americans during the war years both at home and abroad
in the military.

. Do you think the placement of Japanese into relocation camps was a mis-
take or a policy entirely consistent with “a long history of racism”?

. Was World War II an example of what Howard Zinn has called a war that
benefited the wealthy elite?

. Why do you think that proportionally, there were three times more con-
scientious objectors (COs) in World War II, the so-called “good war,” than
in World War I?

. Do you think COs should be imprisoned for refusing to go to war on the
basis of their own spiritual beliefs? Why, or why not?

. What does Howard Zinn mean by the statement that “A few voices con-
tinued to insist that the real war was inside each nation” (People’s History,
p. )? What was the “real war” that existed within the United States?

. What credence do you give to the belief that the United States was eager
to drop the atomic bomb in order to prevent the Russians from entering
the war with Japan? Why was it so important to Harry Truman that Stalin
not be allowed to enter the war?

. Why do you think the Korean War is often called “the forgotten war”?

. What did it mean to be “soft on Communism” in the s? How did the
fear of being so perceived influence politics at the federal level? What hap-
pened to those who were willing to take such a risk? Did anyone in power
choose to do so? Why, or why not?

. Why do you think Congress supported HUAC for such a long period of
time? Why was there so little opposition to HUAC’s?

. What were the political and economic motives of the Marshall Plan? When
George Bush announced in  that he wanted to extend a new Marshall
Plan to Afghanistan, what did he mean? Do you think this was an appro-
priate aim for our foreign policy? Why, or why not?

 ~  
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Evaluation Tools

SUGGESTED ASSIGNMENTS

These assignments can be adapted to meet any classroom need—homework, short-
or long-term research projects, individual or group work. The end product should
be flexible, depending on teacher interest and student abilities—papers, journals,
oral reports, visual aides, and the like.

. In his book Brothers in Arms (New York: Broadway Books, ), Kareem
Abdul-Jabbar concludes that the . million African American veterans of
World War II returned to America questioning “whether the first fully dem-
ocratic nation on paper would fulfill its promise” (p. ). Such question-
ing of the real meaning of the Declaration of Independence and the
Constitution, he contends, “developed into the American civil-rights move-
ment.” Learn more about the role of African Americans in World War II
and support or refute Abdul-Jabbar’s contention.

. View the PBS production of The Good War. If you cannot locate the
movie—or after you have finished viewing the movie—visit the PBS web-
site www.pbs.org/itvs/thegoodwar. Learn as much as you can about the
role of Conscientious Objectors and other pacifists in World War II. What
have been the role of COs and other pacifists in previous wars? In wars since
World War II? How is the experience of the COs in World War II different
from and comparable to the experiences of COs in other wars? In general,
how has the American public responded to the needs and actions of COs and
other pacifists in time of war?

. View at least three (out of a total of eight) episodes of the HBO produc-
tion of Band of Brothers. If you cannot locate the movie—or after you have
finished viewing the movie—visit the HBO website www.hbo.com/
band/landing/currahee.html. How did this movie bring home the realities
of war? Is there anything romantic in this portrayal of war? Why do you think
producers Tom Hanks and Steven Spielberg felt that this story was so
important that it must be told?

. In her book Stubborn Twig (New York: Random House, ), Lauren
Kessler argues that the decision of the federal government to place ,

Japanese into “relocation camps” during World War II was a logical outcome

     ~ 
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given almost  years of federal and state anti-Japanese policies and actions
(especially in California, Oregon, and Washington). Learn as much as pos-
sible about these policies and actions, as well as the wartime Supreme Court
decisions in regard to the camps, and then support or refute Kessler’s con-
tention.

. In the movie Rabbit in the Moon, the director Emiko Omori states that the
camps for the Japanese were not relocation camps but rather concentra-
tion camps. Yuri Kochiyama makes the same point in Voices. Learn as much
as possible about the camps and then support or refute this contention.
Do you think the Supreme Court cases about the constitutionality of the
camps, as well as subsequent actions of the federal government, lend cre-
dence to this belief? Explain.

. Some critics felt that in his academy-award-winning movie On the
Waterfront, director Elia Kazan made a bold statement defending his deci-
sion to “name names” during the Hollywood “witch hunt” of the
McCarthy era. Watch On the Waterfront and then learn more about Kazan,
his decision, and his testimony. Then compare the decision of Marlon
Brando’s character to name names with that of Kazan’s decision. How do
you think his colleagues in Hollywood accepted Kazan after his testimony?

. Watch the movie The Best Years of Our Lives. At the beginning, the movie’s
three main characters are on their way home after surviving the war and are
discussing their plans and dreams for the future. What are their dreams? How
do you think their dreams were shaped by their wartime experiences? Might
they have been different had they not gone to war? Do they achieve their
dreams? How and why? How do their lives and story illustrate the ongo-
ing search for “the American Dream”? How do you think the dreams of
the World War II veterans compare and contrast with those of veterans
from the twenty-first-century wars in Afghanistan and Iraq?

. Learn more about the fire bombings of Dresden and Tokyo. Why don’t we
hear much about these events in our textbooks?

. In , the Smithsonian Institute released preliminary plans for an exhibit
that would mark the fiftieth year anniversary of the dropping of the atomic
bomb. The planned exhibit, “The Enola Gay,” named after the airplane
that carried the bomb dropped over Hiroshima, was not well received by
American veterans of World War II or by Congress. Learn more about the

 ~  
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initial exhibit plans, the resulting controversy, and the opening of the final
exhibit. If you had been a member of Congress, how would you have
responded? Explain. Do you think Congress should determine what is and
is not history?

. Read Catch-22 by Joseph Heller. What is a Catch-? Why do you think
twenty-five publishers refused to publish the book? Why did it resonate
with so many Americans? How does what you learned about the war in
Catch-22 compare and contrast with what you have read about World War
II in these chapters?

. Learn more about Peter Seeger and his folk-singing career. Listen to some
of his songs and carefully read his lyrics. What can you learn about the
post-war period in American history from his music? What other people were
writing and singing about the same things? Pick one of Seeger’s songs that
you feel is especially relevant to the period under study and share it with
your class.

. Learn more about recent information concerning the involvement of Ethel
and Julius Rosenberg in passing military secrets to the Soviet Union. How
does this new information serve to support or detract from the Supreme
Court’s decision to allow them to be executed?

. Explore the causes and consequences of the Korean “war.” What did we
achieve after several years of fighting? What did we lose? Describe the peace.
Then learn as much as possible about the early twenty-first century relation-
ship between North and South Korea and between the United States and
the two Koreas. How did the Korean conflict during the Cold War shape
the political realities and foreign policies of the twenty-first century?

. Learn more about the life and political career of Joseph McCarthy. What
was his background? How and why did he become involved in politics?
What led to his success and ultimate failure with HUAC? What are the most
important lessons Americans must learn from McCarthy’s rise to power
and his control over HUAC? Do you think any other personality has since
arisen in Congress that comes close to rivaling the power of McCarthy?
Explain.

     ~ 
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SUGGESTED ESSAY QUESTIONS

. The only real organized opposition to placing Japanese in relocation
camps came from the Quakers and the American Civil Liberties Union.
Remembering the voices you have read from American society in the s
and s, why do you think more people did not oppose the relocation
policy?

. Comment on Yuri Kochiyama’s statement that “[t]he more I think about,
the more I realize how little you learn about American history. It’s just what
they want you to know.” Do you agree or disagree? Be sure to use examples
from all of your reading in Voices (and A People’s History) to support your
answer.

. Support or refute Admiral Gene Larocque’s statement that “we have to
compete with communism wherever it appears. Our mistake is trying to stem
it with guns”? How does it compare with I. F. Stone’s statement that,
“There can be no real peace without a readiness for live-and-let-live, i.e. for
coexistence with Communism”? Do you think the Admiral and Stone
would support or be critics of the twenty-first-century “war on terrorism”?
Explain.

. I. F. Stone claimed that the United States “will destroy itself now unless
and until a few men of stature have the nerve to speak again the traditional
language of free society.” Drawing from what you have read in both Voices
and A People’s History, challenge his assertion that “men of stature” must step
forward. What role have ordinary men and women played in not only
speaking the language of freedom, but also putting their lives on the line
for such freedom? In the twenty-first century, how would you define the lan-
guage of freedom? Do you use such language? Why, or why not?

. Why do you think there was very little organized opposition to World War
II? What types of opposition arose?

. Howard Zinn indicates that after World War II, the two victors—the
United States and the Soviet Union—began “to carve out their own
empires of influence.” In so doing, they eventually controlled “the destinies
of more countries than Hitler, Mussolini, and Japan had been able to do.”
What are the implications of this statement? Do you agree or disagree with
this assessment? How and why?

 ~  
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. Many historians have criticized President Truman for creating an atmosphere
of crisis and fear in which the Soviet Union was portrayed as an immedi-
ate and evil threat to democratic peoples everywhere. Using information
from the readings, support or refute this critique of Truman. This accusa-
tion is similar to that aimed at President George W. Bush during the 

presidential election—except his “axis of evil” was centered in Iraq. How
do the policies of Truman and Bush compare and contrast?

. Many people have argued that the October  passage of the PATRIOT

Act is the most recent chapter of many efforts by the federal government
to encroach upon the civil liberties of ordinary Americans. Using exam-
ples from your reading, explain how civil liberties for ordinary Americans
were violated during the s, s, and s. Why do you think there
was so little opposition during these years? Do you think the PATRIOT Act
similarly violates our civil liberties? Is there opposition to the Act today?

. Using ample examples from the reading, demonstrate the success of the
“liberal-conservative coalition in creating a national anti-Communist con-
sensus” in terms of both domestic and foreign policies.

. Howard Zinn argues that in the fifteen years after World War II, the “lib-
eral-conservative” coalition worked hard to destroy the legislative effects
of the New Deal and to eliminate the opposition from radicals and
Communists. Do you agree or disagree with this assessment? How and
why? In the early twenty-first century, what are the remnants of the New
Deal? How had various administrations since  worked to either elim-
inate or salvage various New Deal policies?

. Using examples from the readings, explain how the Cold War grew directly
out of the consequences of World War II. Do you think there was any-
thing that could have been done by our government to avoid the Cold
War? Explain.

SIMULATIONS AND OTHER CREATIVE APPROACHES

. Write a children’s book that tells the story of the Conscientious Objectors
and other pacifists who refused to fight during past American wars.

. Interview a member of the local Veterans for Peace organization in your com-
munity. Develop a series of questions that will give you good information

     ~ 
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about how and why he or she joined the military service, the war in which
he or she fought, the reasons for becoming active in Veterans for Peace after
he or she left the military, and what he or she feels about the efforts in the
early twenty-first century to recruit young people for military involvement
in the wars in Afghanistan and Iraq. If he or she is willing, issue an invita-
tion to speak to your entire class.

. Create a conversation between George W. Bush, Harry Truman, and
Franklin Delano Roosevelt that takes place in mid-. President Bush is
deep into sleep when his dreams are interrupted by a visit from former
President Harry Truman. Truman feels it his duty to convince Bush to “stay
the course” as he did in World War II, when he worked to convince the
American people that the Soviet Union posed a real threat to democracy.
Roosevelt, however, feels it essential for Bush to remember that nations
can peacefully coexist. Both former presidents draw from their extensive
experiences with the Soviets to help Bush think about his current prob-
lems. Document this three-way conversation and then present it to your
class.

. Draw three large maps—one of Europe and the Ottoman Empire before
World War I, the second of Europe and the Middle East after World War
I, and the third of Europe after World War II. Present these maps to the class
and explain the geographical, political, and economic shifts that occurred
as a result of war and shifting boundaries. Be sure to explain how these
maps help us to better understand the geo-political realities of the twenty-
first century.

 ~  
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OTHER HOWARD ZINN TITLES AVAILABLE FROM
SEVEN STORIES PRESS

For ordering and course adoption information visit
www.sevenstories.com and www.sevenstories.com/textbook

A Young People’s History of the
United States
Adapted by Rebecca Stefoff

Zinn’s first book for young adults retells U.S.
history from the viewpoints of slaves, workers,
immigrants, women, and Native Americans,
reminding younger readers that America’s true greatness is shaped by our dissident voices, not
our military generals. The single-volume edition also includes side-bar stories of actual children
who made American history, from Anyokah, who helped bring written language to her
Cherokee people, to John Tinker, a high school student who fought all the way to the Supreme
Court for freedom of expression at school—and won.

“In many years of searching, we have not found one history book to recommend . . . until the just
published A Young People’s History of the United States. This is the edition of A People’s History that
we have all been waiting for.”—Deborah Menkart, executive director, Teaching for Change

Volume 1: From Columbus to the Spanish-American War / Paper over board 978-1-58322-759-6 $17.95 224 pages, illustrations throughout
Volume 2: From Class Struggle to the War on Terror / Paper over board 978-1-58322-760-2 $17.95 240 pages, illustrations throughout
- 

Paper 978-1-58322-869-2 $19.95 464 pages, 50 b&w, illustrations and photos
Cloth 978-1-58322-886-9 $45.00 464 pages, 50 b&w, illustrations and photos

Voices of a People’s History of the United States
Second Edition
Edited with Anthony Arnove

The companion volume to historian Howard Zinn’s legendary best-selling book
A People’s History of the United States.

“Voices should be on every bookshelf. [It presents] the rich tradition of
struggle in the United States, from the resistance to the conquest of the
Americas in the era of Columbus through the protests today of soldiers and
their families against the brutal invasion and occupation of Iraq.” —Arundhati Roy

“In Voices, Howard Zinn has given us our true story, the ongoing, not-so-secret narrative of race
and class in America.” —Russell Banks
Paper 978-1-58322-628-5 $22.95 672 pages



Readings from Voices of a People’s History
of the United States
Edited by Anthony Arnove and Howard Zinn

Authors Howard Zinn and Anthony Arnove are joined on this audio
CD by Danny Glover, Sarah Jones, Paul Robeson, Jr., Lili Taylor,
Wallace Shawn, and Marisa Tomei to perform rousing words of dissent
selected from the complete anthology.

Audio CD 978-1-58322-752-7 $14.95 45 minutes

Artists in Times of War

Zinn’s essays discuss America’s rich cultural counternarratives to war, from
grassroots pamphlets to the likes of Bob Dylan, Mark Twain,
E. E. Cummings, Thomas Paine, Joseph Heller, and Emma Goldman.

“The essays are all elegantly written and relate history to the great crisis of
current times: war of aggression, western state terrorism, and obedience to
state power under the guise of patriotism.” —Tanweer Akram, Press Action

Open Media Book / Paper 978-1-58322-602-5 $9.95 160 pages

Howard Zinn on History and
Howard Zinn on War

These two companion volumes are handy pocket guides on
the power of history when it is put to the service of the
struggle for human rights, and on the meaning of war in a
world where we have so far proven unable to overcome our
primitive predilection for destroying our neighbor.

On History Paper 978-1-58322-048-1 $12.95 240 pages / On War Paper 978-1-58322-049-8 $12.95 224 pages

Terrorism and War
Edited by Anthony Arnove

Zinn explores how truth, civil liberties, and human rights become the first
casualties of war and examines the long tradition of Americans’ resistance
to US militarism.

“A significant number [of students] say that this and other books from a
radical perspective have transformed their understanding of US society,
politics, and culture.” —Darrell Y. Hamamoto, University of California, Davis

Open Media Book / Paper 978-1-58322-493-9 $9.95 144 pages



The Zinn Reader
Writings on Disobedience and Democracy, 2nd Edition

The definitive collection of Zinn’s writings on the great subjects of our time—
race, class, war, law, means and ends—now updated with thirteen recent
essays.

“A welcome collection of essays and occasional pieces by the dean of radical
American historians.”—Kirkus Reviews

Paper 978-1-58322-870-8 $21.95 752 pages

La otra historia de los Estados Unidos

“Zinn’s work is a classic of revisionist history, bringing forth voices that have
previously been muffled. He lets women, African Americans, workingclass
people, and, yes, Hispanics speak for themselves. This Spanish edition should
prove popular in both public and academic libraries.”

—Library Journal

The first Spanish-language edition of Howard Zinn’s contemporary classic, A People’s History of
the United States.

SIETE CUENTOS EDITORIAL
Paper ISBN 978-1-58322-054-2 $19.95 504 pages

THE ZINN EDUCATION PROJECT

Seven Stories is pleased to support the Zinn Education Project, a collaboration between
Rethinking Schools and Teaching for Change, dedicated to introducing middle school and high
school students to a more accurate, complex, and engaging understanding of United States
history than is found in traditional textbooks and curricula. Visit the web site to see how you
can bring Zinn’s teaching into the classroom, showing students that history is made not by a
few heroic individuals, but by people’s choices and actions. http://www.zinnedproject.org

A People’s History for the Classroom
Bill Bigelow

Activities and projects for middle school and high school classrooms, inspired by Zinn’s A People’s
History. Available from The Zinn Education Project: http://www.zinnedproject.org




